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• Want to be involved during the lecture and work with their

teachers

• Like to collaborate with their peers and share feedback with 

them

• Love to use technology during a lecture and interact through it

• Need to be motivated before learning something new

INTRODUCTION

Gen Z Students

(Chicca and Shellenbarger, 2018)



• Teaching team presentation

• Course introduction and its role in the academic curriculum

• Icebreaker students’ presentation: students interview each other
(3’) and then report to the class what they’ve learnt (30’’).

FIRST LECTURE

PRESENTATION



EXPECTATIONS

FIRST LECTURE

• What they expected to learn

• Which kind of difficult they expected to find



• Teaching strategies 

• Formative assessments

• Final exam

• Expected learning outcomes

• Rules during lessons

FIRST LECTURE

METHODS, GOALS, RULES



• Theoretical knowledge - mini lectures

• Practical skills - Peyton’s 4-step teaching approach

(Giacomino et al., 2020; Hulls and Rennick, 2017; Shatto and Erwin, 2016)

TEACHING STRATEGIES



• Small practice groups

• Modified Peyton’s approach

• Atmosphere with soft music

CLASS SETTING

(Nikendei et al., 2014)
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DESCRIPTIVE GRIDS



DESCRIPTIVE GRIDS



FORMATIVE EVALUATION



EXAM

SUMMATIVE GRIDS



EXAME

EXAME MODALITIES

(Biggs and Tang, 2011)



• How interesting did you find the course? 

• Did you find the workload related to the course acceptable?

• Was the time dedicated to the practical part adequate?

• How would you rate the supporting educational material?

• How does the teacher behave with the students?

• Does the teacher facilitate learning and stimulate interest about
the different topics?

• Do you have any suggestion to improve the course quality?
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